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Generic Marking Principles 
 

These general marking principles must be applied by all examiners when marking candidate answers. 
They should be applied alongside the specific content of the mark scheme or generic level descriptors 
for a question. Each question paper and mark scheme will also comply with these marking principles. 
 

GENERIC MARKING PRINCIPLE 1: 
 
Marks must be awarded in line with: 
 
• the specific content of the mark scheme or the generic level descriptors for the question 
• the specific skills defined in the mark scheme or in the generic level descriptors for the question
• the standard of response required by a candidate as exemplified by the standardisation scripts. 

GENERIC MARKING PRINCIPLE 2: 
 
Marks awarded are always whole marks (not half marks, or other fractions). 

GENERIC MARKING PRINCIPLE 3: 
 
Marks must be awarded positively: 
 
• marks are awarded for correct/valid answers, as defined in the mark scheme. However, credit 

is given for valid answers which go beyond the scope of the syllabus and mark scheme, 
referring to your Team Leader as appropriate 

• marks are awarded when candidates clearly demonstrate what they know and can do 
• marks are not deducted for errors 
• marks are not deducted for omissions 
• answers should only be judged on the quality of spelling, punctuation and grammar when these 

features are specifically assessed by the question as indicated by the mark scheme. The 
meaning, however, should be unambiguous. 

GENERIC MARKING PRINCIPLE 4: 
 
Rules must be applied consistently e.g. in situations where candidates have not followed 
instructions or in the application of generic level descriptors. 

GENERIC MARKING PRINCIPLE 5: 
 
Marks should be awarded using the full range of marks defined in the mark scheme for the question 
(however; the use of the full mark range may be limited according to the quality of the candidate 
responses seen). 

GENERIC MARKING PRINCIPLE 6: 
 
Marks awarded are based solely on the requirements as defined in the mark scheme. Marks should 
not be awarded with grade thresholds or grade descriptors in mind. 
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GENERAL CRITERIA FOR MARKING 
 
Answers will be marked according to the following general criteria: 
 

Band 8 
20 
19 
18 

Answers in this band have all the qualities of Band 7 work, with further insight, 
sensitivity, individuality or flair. They show complete and sustained 
engagement with both text and task. 

Band 7 
17 
16 
15 

A detailed, relevant and possibly perceptive personal response that engages 
both with text and task 

• shows a clear and at times critical understanding of the text and its 
deeper meanings 

• responds in detail to the way the writer achieves her/his effects 
(sustaining a fully appropriate voice in an empathic task) 

• integrates carefully selected and relevant reference to the text 

Band 6 
14 
13 
12 

A developed and relevant personal response that engages both with text and 
task 

• shows understanding of the text and some of its deeper implications 
• responds adequately to the way the writer achieves her/his effects 

(using suitable features of expression in an empathic task) 
• shows some thoroughness in selecting relevant references to the text 

Band 5 
11 
10 
9 

Begins to develop a relevant personal response that engages both with text 
and task 

• shows some understanding of meaning 
• makes a little reference to the language of the text (beginning to 

assume a voice in an empathic task) 
• uses some supporting textual detail 

Band 4 
8 
7 
6 

Attempts to communicate a basic personal response 
• makes some relevant comments 
• shows a basic understanding of surface meaning of the text (of 

character in an empathic task) 
• makes a little supporting reference to the text 

Band 3 
5 
4 
3 

Some evidence of a simple personal response 
• makes a few straightforward comments 
• shows a few signs of understanding the surface meaning of the text 

(of character in an empathic task) 
• makes a little reference to the text 

Band 2 2 
1 

Limited attempt to respond 
• shows some limited understanding of simple/literal meaning 

Band 1 0 No answer/insufficient answer to meet the criteria for Band 2 
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Question Answer Marks 

Indicative Content 
Answer the Question. 

1 Lea atentamente el siguiente fragmento extraído de la novela 
‘Travesuras de la niña mala’ escrita por el peruano Mario Vargas Llosa 
en 2006. Luego conteste la pregunta: 
 
The extract in question is rather contemporary and it is hoped the 
candidates will be in a position to understand the language of the passage 
almost in its entirety, therefore being able to gain a general understanding of 
the extract and convey an appropriate response to the quality of the writing. 
The questions are designed to help them do so. At the lower levels (up to 9 
marks) we shall probably be expecting evidence of a basic understanding, 
hopefully with a simple personal response. At the 5/6 level bands we should 
be looking for a clear, if not sophisticated and more complex answer to each 
of the questions and a successful attempt to support ideas from the 
passage. Be aware of inert, mechanical quoting or simple paraphrasing that 
adds little to the interpretation or leaves the task of interpreting and/or 
inferring to the examiner. It is not unusual for candidates to transfer 
wording/paragraphs from the question paper to their essays in a rather 
mechanical manner and for no other apparent purpose than to fill up some 
space. This material has usually been provided to them to contextualise the 
extract and does not need to be mentioned again in the body of the 
candidate's essay. As we go up to 7/8 level bands we shall be looking for an 
in-depth analysis and close attention to detail; an ability to read between the 
lines, with appropriate support from the passage; a motivated personal 
response; good use of the imagination and a direct, clear focus on the 
questions throughout. Although some candidates may find the theme of the 
story rather 'unexpected', they still should be able to engage with it and fully 
exploit its elements, particularly so if they are to be rewarded with a top 
band mark. 
 
1 ¿Hasta qué punto, y cómo, ha logrado el autor entretenerlo(a) a lo 

largo de este fragmento con lo fascinantes que son ‘las 
chilenitas’? En particular, debe considerar, en detalle, los 
siguientes aspectos:  

 
• El por qué del atractivo que ejercen ‘las chilenitas’ sobre los 

chicos del Barrio Alegre 
 
The extract makes evident that the relationships between the girls and boys 
from Barrio Alegre and the Chilean girls are rather different. For the boys 
from this neighbourhood the ‘chilenitas’ were not only atractive but also 
magnificent: ‘eran regias, modernas, despercudidas’. This was in sharp 
contrast with the backwardness and prudish attitude of their old-fashioned 
girlfriends who were considered by the boys to be ‘remilgadas, atrasadas, 
anticuadas y cucufatas’. This marks a very distinct attitude towards the boys 
from the ‘miraflorinas’ and the ‘chilenitas’. The first, making the point 
themselves of being ‘well behaved’ , ‘proper’ and ‘modest’ with the boys, 
whereas, the ‘chilenitas’, by contrast, were depicted by the ‘miraflorinas’ as 
being ‘easy-going’, ‘loose’ and ‘shameless’. 

20
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Question Answer Marks 

1 At parties the Chilean girls were the centre of attraction and were constantly 
in demand in the dance floor: ‘todos los chicos hacían cola para sacarlas a 
bailar’, whereas, the ‘miraflorinas’, instead: ‘planchaban’. 
 
And it is to be noticed that the ‘miraflorinos’, as a whole, were a large group 
but the Chilean girls were only two. So, for those two to be the centre of 
attention and have all the boys queuing in order to have a dance with them 
may have been really infuriated the ‘miraflorinas’, who felt largely ignored. 
Not to mention the fact that, within a group of young friends like the group 
described, matters of the heart were important and created friction at 
various points. 
 
• Lo que realmente fastidia a las chicas miraflorinas y por qué 
 
All this, of course, created among the ‘miraflorinas’ a certain envy that they 
did not fail to show in front of the boys when the ‘miraflorinos’ (as a group) 
gossip behind the backs of Lucy and Lily: the girls would not fail to point out 
that ‘the chilenitas’ were: ‘unas agrandadas y unas descaradas’ or that, ‘se 
dejan pegar el cuerpo, así quién va a planchar’, and because, on the whole, 
the ‘chilenitas’ had much more freedom than themselves. In addition to this, 
it is not hard to imagine that the ‘miraflorinas’ were equally envious of the 
attention the boys of their group were constantly giving to the foreign girls, 
for whom they would have given anything, would they have accepted their 
love requests: ‘Pero, si eran tan libres, por qué ni Lily ni Lucy querían tener 
enamorado? ¿Por qué nos decían que no a todos los que les caíamos?  
 
• Cómo el autor crea el ambiente de misterio que envuelve a ‘las 

chilenitas’ 
 
It was unavoidable for the ‘chilenitas’ to awaken envy and criticism but at the 
same time unstoppable attraction. For one thing, they sounded different, 
their very accent set them apart from the ‘miraflorinos’ and it served as a 
constant reminder of their ‘foreigness’ to the ‘miraflorino’ gang. And 
‘foreigness’ was synonymous with ‘different’ and hence ‘attractive’. This 
‘difference/attractiveness’ gave the ‘chilenitas’ an advantage to manipulate 
their relationships with the ‘miraflorino’ gang, boys and girls, for three solid 
months – the whole of the duration of the summer. They were invited to 
participate in the different activities that the ‘miraflorinos’ engaged into: 
parties; visits to the beach; attendance to the Sunday midday mass; outings 
to the afternoon movies; and be part of the strolls around Parque Salazar in 
which the ‘miraflorinos’ spent quite a number of leisurely hours during the 
wonderful summer months.  
 
The extract confirms that although the ‘miraflorinas’ gossipped constantly 
about the ‘chilenitas’, they continued inviting them to come to their different 
activities, and they did so, not only because the boys asked them to do it 
but, also, because they themselves felt fascinated by Lucy and Lily in the 
same manner as: ‘el pajarito [que] la cobra hipnotiza antes de tragárselo’, 
or, as in the attraction the saint feels for the sinner, or the angel for the devil. 
The ‘miraflorinas’ were impressed – as well as envious – by their sense of 
freedom, as Lucy and Lily could go anywhere they wanted and stay out until 
very late at night without the interference of their parents or other members 
of their family. 
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Question Answer Marks 

1 They were not spied upon or censured for the things they did like the 
‘miraflorinas’. In fact there is no reference in the extract to the presence or 
existance of the ‘chilenitas’ parents or relatives. 
 
From the start, signs of class differences are permeated through the extract. 
We are told that the boys, but, particularly, the girls, were wondering why 
the ‘chilenitas’ never invited them to their home: «¿Serán tan muertas de 
hambre que no pueden organizar ni siquiera una fiesta?» This is a poignant 
expression that permeates immediate rejection to the possible class 
differentiation that may have existed between the ‘miraflorinos’ and the 
‘chilenitas’. The implication being that if the ‘chilenitas’ were such ‘muertas 
de hambre’ – i.e. poor and therefore unable to host a party – they, of course, 
would not belong to the same social status than the ‘miraflorinos’ and, as a 
consequence, should not be among them. At this point, one of the boys 
volunteered the idea that if the ‘chilenitas’ did not throw a party it was, 
probably, because they were mean and stingy. However, this explanation 
did not improve their image, on the contrary. This lead to the boys and girls 
of the story to focus on Lucy and Lily’s wardrobe and make-up. They made 
fun of their limited clothing: ‘todos conocíamos ya de memoria esas falditas, 
blusitas y sandalias que, para disimular, combinaban de todas las maneras 
posibles’. Obviously, for the whole group, this wardrobe limitation was a 
clear sign of class differentiation and something to frown upon. It is 
important to emphasise that, although these differences between the 
‘miraflorinos’ and the ‘chilenitas’ were noticed, they continued interacting 
with each other right up to the end of the summer vacation when an extra 
piece of the puzzle came up to complete the picture.  
 
Usted puede añadir cualquier otro comentario que le parezca 
pertinente. 
 
It is rare for candidates to follow up this suggestion and they should not be 
penalised if they do not. However, any interesting comments should of 
course be taken into account in the overall reward – provided these do not 
distort the main story line and candidates do not end up either, contradicting 
themselves or, not adopting a clear line of interpretation. If additional and 
reasonable ideas are offered, generous reward should be considered 
although this section alone should not be substitute for the required 
response to the preceding ones.  
 
Some candidates may side with either the boys or the girls and judge the 
behaviour of Lucy and Lily as something to laugh about or strongly 
criticised. This is fine if the candidate justifies his/her interpretation. Other, 
more skeptical minds may wonder how did the ‘chilenitas’ manage to 
survive among the gang members when there were so many criticisms 
about them. Others may look at some aspects of the story but ignore others. 
This is the real band discriminator. Those who manage to interconnect all 
the different components of the story as outlined in the sections above 
would be the ones allocated to the upper bands. This would be the case 
provided the story as such is interpreted correctly from the point of view of 
the author. 
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Question Answer Marks 

1 Candidates may elaborate within these lines or follow alternative 
interpretations. The only requirement here is to be consistent and avoid 
flagrant contradictions or uncommitted/unexplained statements. Ideas 
should be clearly stated, well-argued and convincing to be given the marks. 
Last, but not least, we should take into account that standards of behaviour 
among young people today may be different to the ones suggested in this 
story. Some candidates may point to this differentiation. Nevertheless, we 
would still expect clear reasoning behind statements and points of view. 

 


